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into the elesentary school curriculum. Ihese rating scales vere 
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Report, CE 0l8 130) which organized ^he career guidance needs of 
students in grades , under three domains: interpersonal 
effectiveness, work dnd life skills, and X±fe cazeet planning^ These 
^domains encompass thirty comprehensive .goals which are divided into 
developmental objectives which are in turn reduced to the specific 
competencies on which the scales are based • (Ihe complete listing of 
domains, goals, and objectives is appended yto this document. ) Ihe 
manuals are organised develQpment^lly so that comparisons ahn be ma,de 
between individuals or between groups. The use of the ''^tompetency 
rating scales is^escribed in this manual under the following 
sections: organization of skill. level criteria; skill ^^evel criteria 
for grades K^l; opportunities for ratin9 students; e3(ajj||>les of test 
situations; the rating scale (degree of prof iciency) ;Vl]the rating 
form; and detailed direction^ for rating students. Ex|ti^ples and 
suggestions for the u^e of the information obtained tl^roughVt^ 

led. (Rating scales for grades 2^HVand^^^ 
documents CE 018 132 and CE 018 ||3, ^ 
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PURPOSE . ^ 

The purpose of the Competency Rating Scale Is to provide' guidelines 
to teachers for the infiislon of career guidance concepts Into the dfil^ 
sclfobl curriculum in a devefopmentally sound manner. A familiar analogy 
to a rating scale Is the dally process a teacher might' use In Judging a 
child's reading skills: 

; Do«8 the child know the vocabulary in today's story? 
Do«B the child know the meaning of the story? ' ^ ' 
Con he/she name the characters? 
Can he/she state the main Idea? 

It may seem overwhelming lo be asked to add more to the currioulum; actually, 

career guidance conceptaj are being taught by teachers whenever they en- 

courage connuni cat ion between students, stress the importance of study 

skills, discuss work roles, and dozens of ot;her things teachers do every 

day with students. X ' 



The Competency Rating Scale is merely an attempt to organize the 
things students need to know to be effective peopl^. ^ When used as suggested, 
it; should be a valuable tool in allowd^g^ny teacher to be a better teacher; 
it is a way of organizing and keeping track of the skills each student has. 
developed in nonacademic areas, what students need to learn, and what they 
have already learned. It is organized developmentally so that the comparison . 
of individuals with peers is easy; comparison of one group, with another is 
also encouraged. - / 

The Competency Rating Scale is not a test . It is a set of guidelines 
for use by a teacher. It has been left hexible to allow the individual 
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te|lcner or* rater to devise Ms or her own performance indicators to 
d«tenBine a child •ft level* of developn^nt in career guidance skills. 
Ezaaples of «|](tlvltle8 or situations In which a child's performance, 
might b« observed are contained^ In the Guidance Activities section of 
the Comprehensive Career Guidance materials. 
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COMPONENTS < • 

■ ■ ' ' , • ' ' ' ■ 

The Conpetency Rating Scale consists, of a Rater Manual for each 

^ * • 

grade groxq>lng, K-1, 2-4, and 5-6 and a Cumulative Student Polder which 
!• designed to follow each student throughout his/her s'chool career. ■ 

Bach Hanual cont^ns secUons descrlbltig the criteria for rating the 
students' skill level by Competency, use^of th4 Student Rating Form, how 
to rate the students', suggestions for use of the Information obtained. ^ 
tKroiigh the Scai^e, and an Appendix containing all of the Goals and 
Objectives for kindergarten through ^slxth grade T 

The^Cumulatlve Stu<fent Foldier contains the Student Rating Form and 
th* Developmental»Proflle. There are three sets of colo^-coded is^udeiit 
Rating Fon^, one for each gr.ade> gtAuplng K-1, 2-4 and ."5-6. The K-1 
Is on green paper, , the 2-4 on yellow, and tjie 5-6 ojn blue paper.- The 
Developmental' Prof lie conslsts^of a three section fold-out, one section 
for each Domain! 



A BlRDS-EYE VIEW. OF' THE ORGANIZATION " • \ ^ 

^ The Georgia Caree^ Guidance ^ogram darganijies 'the career guidance 
needa of students in klndergarte^ through grade ^M^under -three main f | 
doMlns: / ' . , ^ ' 

Interpersojial EffectlveAess Dbmaln 

Work and Life Skills Domain 

' . ' \ \ ^ ■ --^ 

Life Career Planning Domain 

The student needs are stated In 30 coipprehenalve goals. Nine goals 

cluster under the Interpersonal Effectiveness Domaliy, 11 under the Work 

ai>d Life Skills Domain, and 10 under the Life eareefr Planning Domain. 

• / • ' J ■ . . ^ 

Each goal, is divided Into Developmental Objectl^ves. These are a 

break^down q€ the elements of each goal.-^hey are categorized by grade^ 

groupings /j^-l, J^^^^ and 5-«. Here Is an example of a Goal, a Developmental 

Objectlvl, tod jgrade grouplijg cate^brl^s: jt 

I. i^nterpereonal Ef feptlvenfess Domain 

A. - Human Relations Skills: Behavior Affects Behavior 

^^J-' The stildepts vlll be able to recognize that their 
• behavior toward others affects others* behavior 

toward them. . - > . - 

1. Actions Affect behavior 

Developmental Ob -lectlye K-1: Tfie students will be 
aware of the various Interpersonal relationships \. 
In the*.r' lives. , > , 

. Developme ntal Obierctlve 2-4: The^udents will under- - 
, , * stand the different types of responses they use In k 
I . , lnterpei;;3onal relationships. - > 9^ 

Developmen tal Objective 5-6: The students will 1?e aware 
of how their actlor^ affect the behavior of others.' ^ 

Note: the complete listing of Domains, Goals, and 
Objectives may be found In the- Appendix, pages « 69 

. t6 ^, of this\ Manual. • , 



Each diVelopmental Obfectlvrhas been further reduced to specific 

CoapetWles or performance* objectives. An eAmple of / a ,Coiiq>eiency 

^ - > ■ • ' ( . 

for ^he Dejjrflopmental Objective K-1 statedj^above. Is': t 

'define Interpersonal relationships. 

The Compc,tencles or performance objectives specify the behavior on 

'■ . f ' " ' ' , ■ . ' 

,Vh£ch JJy child Is rated. Each Developmental Objective Is rdduced to 
•everal Competencies; a child's average performance on these Indicates 
hls/hv skill ieyel on that Developmental Objective. ^ 
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WHO SHOULD USE THE COMPETENCY RATING SCALE 

The Coippetehcy Rating Scale is used to determine thet^kill level of 
students on the. Develoefiiental Objectives that are related to the Goals 
of Gsrear Gu]|dance set forth by the ^ Georgia Stat e^Department of 
Education^ 



I 

! 



The person who uses the Competency ^ting Scale to evaluate a^ 

studen<*8 skill lev4l should necessarily be Someone yho is Involved ylth 

/ i ' ■ 

the student ^n a daily basis, Jhe rating may be a year-^ong process, ' 

The logical person to do the rating, then, would seem to be the class- 
room teacher, in most cases, tti team teaching situations, the teachers 
will Aee'd to decide at the beginning of the school term which students 
each will be refip6nslbie for rating, 

WHEN SHOULD THE COMPETENCY RATING,, SCALE BE USED 

*^he Competency Rating Scale is designed to beiused In one of two 
ways; It may be used at both the beginning and end*tof the school year 
or it may be used only at the end of the school term. 

In the first case, when it is used at the beginning and end of the 
school year, a preratlng and a postratlng provide the maximum information 
to the current teacher and to the futu're teacher of the student. The 
preratlng can guide the teacher in planning experiences for the class to 
enhance the areas where students €<ttf' to be incompetent in career guidance 

i 

skills. The postratlng would pr«ividr the current teacher with some 
indication of growth and might enable him/her to revise teaching strategies 



for the following year. The post rating would also provide the future 
teacher of the'student with a recent opinion on the status of the student 
on the career guidance skills. It would allow him/her to make plans for 
teaching before the beginning of the' school term* In the case where the 
Co«q)etency Rating Scale Is treed only at the end of the school year, it 
Is considered to be a postratlng and has the same properjtles as the 
postratlng described above. j 

The Competency Rating Scale Form should be completed for each 
student on one of the two schedules described above for each school term, 
kindergarten through slxtfi grade. The time Involved for the rater will 
probably not exceed two days; the process of assessing skills continues 
throughout the year, however transfer students or those repeating grade 
levels will require some special consideration. 

In the case of the transfer student, especially one transferlng from 
a school where the Competency Rating Scale has not been jused, and thus 
where there Is no previous ratlflg for the child, the rater should prerate 
the student. This should , be done only AFTER the child has adjusted to 
the new schools environment and the rater has had an opportunity to 
observe the child. The rating can aid the teacher in deciding how the 
new student compares to class4nates on the skills rated and In determining 
any curriculum adj ustmen^ that might need to be made for this child. 

In the case of the child who Is repeating a grade level, the rater 
merely needs to acquire a second Student Rating Form for the grade level 
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repeated; .The years Should be recorded on It to show that the student 
repeated. The sane Developmental Profile chart nlay be used; the new 
profile ban be completed In a different color of, Ink or lead. The 
appropriate school year should be noted beside the rating. 

Note: Use of the Developmental Profile Is fully explained on page 56. 
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HOW TO USB THE COMPETENCY p^TING SCALE 

This part of the Rater's Man\val Is divided Into several sections 
with the Intent of providing complete Information In an easy-to-use 
fomat*. 

The sections iare: 

1. Organization of the Skill Level Criteria 

2. Skill Level Criteria 

3. Opportunities for Rating Students 

4. Example of Test Situations 

5. The Rating Scale: Choosing a Degree of Proficiency 

6. The Rating Form 

7. Directions for Rating Students 



ORGANIZATION OF THE SKILL ^^VEL fttlTERIA 

tl^e following sec^J^ an outline of the Goals, Developmental 
Objectives, and Competencies for the Kr-1 developmental, level. The 
. Goals and their Developmental Objectives and CoiSpetencies cluster undef 
three Domains; Interpersonal Effectiveness, Work aridlLife, Skills, and 
Life Career Planning, 

1^ The Competencies are really perfprmancfe objectives or> behffvioral 
criteria for the assessment of the student's skill level at a given 
'Developmental Objec*tive. All of the Development^ Objectives and 
Competencies have been written to agree with the difficulty hierarchy 
of acquiring knowledge found in B. S.- Bloom's Taxonomy of Educational 
Objectives, Handbook I: Cognitive Domain. 

91oom. divides the Cognitive Domain into the following ^hierarchy ^ 

' , : ' ^ . - 

of major q/fages: , ( 

1, Knowledge ' ^ . • 

^2^ Comprehension * ^ 

3; Application . 

4, Analysis * ' . ' f/ 

5. «^ Synthesis 
^ 6, Evaluation 

^he chart below represents the stage of cognition emphasized at each 

grade level in the Coirpetency Rating Scale. Only the first two stages 

' ' ' 

are emphasized at these grade levels. 



: — " 

\. ' Stages ^ 


■■■'k 


1 


2 


3 


4/ 


5 


6 


Knowledge 












Comprehension r 













The first stage, Khowledge, Is the only one used In the K-1 
De^iopmental Objectives and Competencies. Awareness Is the term used 
in tii^e Developmental Objectives to denote the Knowledge stage of 

\ • ■ . . • ^ 

learnij^g. Such behavioral terms as define, describe. Identify, know, 

list, an4 recognize are used In the Competencies of tbe Developmental 

Objectives qt this level. 

The following definitions may be of use to the rater In both' 

understanding the Intent of tlie Developmental ObjectJ^ves and In knowing 

what^ look for In rating students on the Competencies. 

Knowledge as defined here Includes those behavlbrs (...) which 
emphasize the remembering, either by recognition or recall, of 
:^eas, material, or phenomena. The behavior expected of the 
student In the recall sltuatlpri is very similar to th^ ^- or 
he was expected to have dui. . the original learning si ion. 
(....) The process of relating and judging Is also Involved 
to the extent that the student Is expected to answer questions 
or problems which are posed In a different form In the [evaluation] 
situation than In the original learning situation {Bloom, 1956, p. 62) 



DEFINITIONS 
ly Define 



2. Dfe^crlbe 

3. . Identify ; 

4 . Know 

5. List 

6*i Recognize: 



"explain 'th^ nature of something or make the meaning of 
something clear through statenjent or discussion. 

tell In words how a person looks\ feels, or acts, or how 
a place, a thing, or an event looks. 

recognize as being ^particular person or thing; prov« to 
be the same as something else. 



tell apart from others, be acquainted with/ haVe the factsv 
of something or be skilled in something. 

orally ii;elate a series of names, numbers, or wordsk or 
phrases. 

remembering something ^s having been seen or known or 
hear/d before. ' ^. 



\ 




V 
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skill) level criteria 

Developmental Level' 
Kinaers^arten Through First Grade 



Note: 



The ,7 sign before any Developmental Objective indicates that 
there is a complimentary activity in the Guidance Activity 
tion of the^ymprehensive Career Guidance materials. 
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P<»IAj(n: interpersonal EFFECTIVENESS 

^ - K . ■ - 

Relations Skills : Behavior Affects Behavior ^ ^ 

*Th« .tudettta are able to recognize that their behaviot toward 
oth«tf affects jthers' behavior toward them. "^^^ '/ 

*}' IPfcer personal Relet l9n8hlpfl : The students will U aware" of tha 

varlbus Interpersonal relationships In their lives. . ' ' 7 

• ^ \ ( , ' ■ 

The students will be able to: M 

'define Interpersonal relatloinshlgs. ^ 
'Identify Interpersonal relet lonshjlps with peers. 
'Identify Interpersonal relationships with slbl^s. " 
'Identify Interpersonal relationships -^^Ith teachers. ' 
^identify interpersonal relationships wlthNparents. / 
'identify Interpersonal relat^.on8hlps with At'her adults. 

2. Responses: The students w(ll be aware of the different typea 
of responses they use In Interpersonal relationships. 

The students are able to: 

^~ 'recognize v^rbil^ responses. • 

'ideglfy ver^^« responses ^hey use In terms o^ quiet or noisy. 

'recognize verbal responses they use as being questions, 
statements, or exclamations. 

'recognize that they use pleasant and unpleasant verbal 
responses . 

^Identify the verbal responses they use with peers. 
'Identify the verbal responses they use wlt> adults. 



^ * ' recigniife noirverbal reappnses. 

. *(i*e. nodding head, clapping, waving, etc.) 

, ^ * identify nonverbal responses they use in * 

' r^Cpgniz^ tji^^vnbnverbal responses^ they usi ♦ 
ireco^lze that, they usi^pleasant and^ unpleasant nonverbal' 



} % 




*t4®ntify the -nonverbal responses they use with peers. 
*4dlBhti^ the nonverbal responses they, use wfth' adults. 



V ^Hhman ; Rela t ions Ski 1 Is : . Friendships ' - 

'' , * / ^ ' ■ . . / ' ' • ' * ^ '"^ ' ^ ' ' 

Ther atuSents will be able^Xo demonstrate an unders^^ding of the."^ 
i?fMesa*'of "ifcking and HeeplngL friendships. " . 

' ' friendship Charadteristics f The styHentsNw/ll Vbe kwarfe of the 
^kill^ and characteristics that make up a friendsh^. 



The students are able to: 



f 



define what sharing means. ' ^ 

' ■' 

recognize that- sharing is a characteristic of. friendship, 
define waya to solve problems between two people. 



^ "recognize that skill in problem-solving is necessary for 
friendships. ' ^ ' - 



Human Relations Skills : Expressing Opinions agd beliefs 

The. students* will te abl^to demonstrate ^an awareness of various 
methods of expressing their opinions and bfeliefs. 

#1. Responses : The student will be aware pf dif ferent ' types^ of 
responses. 



^ J The studeijits are able to: 



"define what a verbals-response Is. 

'Identify verbal reipogses In tetj^s of sftatemeqtsyquestlobs, 
or exclamatinns.V * ' 



•Crecognlze verbal resporises that relate to the topic bf 
discussion. . ^ , / 

^ ; de£lne a -nonverbal response. 



^'recognize ways that silence can be us^d a^ a response. 

■'^r. 'recognize w^ys'that body language ca^ Be used as a reJpdnse. 

^ *.recpgni.ze ^tha't understanding^ the ^anlng o€ n(inverl^ responses 
J Is Important. J ' \ ^ 

" "* - * ' - 

H^n Relations SKIII9 ; Acceptable Behavl^j:s. In Groups 

The students will bt ab^e to' Identify socl^^y acceptal^le behaviors ^ 
toccutrlng In a group situation. 

♦ " .. 

^1. Group Situations : The students will be aware of various group ' 
situations. * " , 

. ^ 

The students are able ''to: , ^ 

defl^ the meaning of ^ group. 

Identify largZ groups of whioh they ar^* members . 

Identify smaM groups of whlcl^ they -are members. 

Idei^^ify peer groups^ of which they*^re members. 

Identify .mixed (chl^^en and adults) groups Sf which 
they are members. 

\ 

Behaviors That Help or Hinder ; The stu)aents will l^e aware 
of those behaviors that help or hinder group cooperation and 
effectiveness. * 

f • '• . 



/ 



The 'Students are, able to: . 

'recognize that listening heips group cooperation and 
effectiveness*; ■> , ^ . „ • , 

'recognize that taking tyrns helps. groHp cooperation and 
e.f fiE^ctiveness. , . ■ ' ■ ^ I 

. > . « \ • 

. ^recognize, tfiat paying attention helps groiip cooperation 
and effectiveness, ,| . " i , 

■ ' : "N. • • : , ■ y. :l . 

t;ecognize that participation helps group cooperatibn/ 
and effectiveness; - . < ^ / 

recognize that: encoux^^geihent helps group cooperation 
anS effectiveness. > ' 

*(encqytagement: focusing on assels and^ strengths to build 



self'-con^dence and se^t esteem, 



) 



recognize that . interrupting hindera grdup cooperation 
and effectiveness. ' J ' ^' ' ^ 



re^ogni'ze that not paying attention to others hinders group 
, cooperation and effectiveness.' 



•recognize that pot getting i^yolve^ hinders^'Voup cooperation 
andft^ef fectiveness. 

ft 

• recognize ^that discouragement hinders group coop^ation and 
effectiveness. 1 

* (discouragement r- focu3ing o^^ ^ 
- erode self-cqhfldence arid self-esteem; discpiiragement results 

^ in negative behavior*)*" ' ' - -■ 

1 

Relating With Signifi cant Others ; 6^petitiveness agd Cooperati^ness 

^e ^udents will be, able to recognize thi. effects of competitiveness 
and cooperativeness with both peers and adults. 

»1. Cooperativeness: The stiMents will be' aware of what constitutes 
cooperativeness. ^ 



1 



J 

The students are able to: v ^ a> 

* define cq^T^eratlveness, \, ^ \ \ 

*<cooperatlvene88: working together toward oa common goal^) 

*recognd^e frorn^ examples those situations whare cdbpef^itiveness 
is demonstrated, ^ - 

- '„ • " ' ' ^ * ' ' ' - * 

2*. Competitiveness ; The students wlll^e ^ar-e of what constitutes 

.'competitiveness. . 

The' students are able '.tpo: ' ' . 

*def Ih^^aompetltlvepedsi^ ' ^. 1. ^ - 1^ 

*(c'ompetltlvervess: ccntendlrtg With. others for .profit, prize, 

qr position,;, a contest •) 4*-^ , ' t , ' 



^recognize from, examples, thpsfe situ'atfbns where, competitiveness 
l»s demonstrated.. ' ' /: ' " . ; - * . ' ' 

Relating With Significant Others t FamjLly Relationships 

The students will be able to recognize the'^value and thie. process 
of establishing an effective relationship with theTr families. 



1. Roles of Family Members ; The students will be aware of the 
roles of each member of their families. 

The students are able to; 

'define family. 

*( Include each member of ✓^nousehold, whether actually 
related or not,) 

>^ list various family roles. 

*(l.e. baby, cook, helper, gardener, etc.) 

'list the roles of each member In their families. 



#2, Family Relatlonshlps-Thelr Own : The stud^ts will be aware of 
their family relationships. 



The student^are able to:. 

tbe their relationships with their mothers. 
4|acrlbe thel* relatlbnshlps with their fathers, 
•descrlMe their relationships with their brothers and sl8t«r«. 

'describe their relationships with any other persons living 
with the family, related or not. 

\ 'recognize that relat;lonships differ Juat as Individuals differ. 
S«lf VaLldatlon : Worthwhlleness ' 

The students will be able to achieve f feelings of worthwhlleness . 

,1- Difltlngulshlng Factors: The students will be aware of^factors ' 
that distinguish self from others. ( 

The s^^^^^s are; able to: 

•list physical factors that distinguish self from others. 

^ list emotional factors that dlsrtlngulslNjeir"frcw, 

' ^ , '*(l.e. cheerfulness^ temper, shyness, etc,) 

•list social and economic factors that distinguish self from 
others. . . 

Ulst Intellectual factors that distinguish self fro^ others. 

♦2- Reeling and Causes ; The students will be aware of feelings 
and their causes 

Th^ students are able to': 

'know that sadness is a feeling. ' 

'list wh4t causes them to feel sad. 

/know that anger Is a feeling. 



* list what causes them to feel &ngry. 
•know that happiness is a feeling. 
*li8t what causes them to feel happy. 
*knoir that fear is a feeling.' 
•list what causes them to feel afraid. 
•know that being proud is a feeling. 
; -list what causes them to feel proud. 

Self Val idation; Control Over Self and Environment 

The students will be able to recognize that they can exercise 
some control over themselves and. theif eilvli^iuuent. 

#1. Affecting Things and GtHers: The students will be aVare that 
tliey affect things and others around thl^. 

The students are able to: ^ 

•describe how they affect things and others In the classroom. 

•describe how they affect things and others In, their homes. 

•describe how they affect things and bthers In thelr^ 
. neighborhoods. ' . 

!• Self Validation! Individual Differences 

T!ie students will Ije able to demonstrate an understanding that, all 
individuals, Including themselves, have different and varying personal 
characteristics and abilities which distinguish them from one 
another, and that certain of these chatacterlstlcs and abilities 
may change from time to time. . " ' 

• ■ . : ■ ■ . \ . 

'!• People! Alike or Different. The st>idents will be aWare of 
ways that people are, alike and/or different from tjlem. «■ 



Thm •tudantB are able to; 

Meflne like and different. 

'identify some basic personal characterlstlca 
*(l.e. eyes, mouth, heir color, height, etc.) 

.'identify some personal characteristics of bthets. 

'identify ways they are like and different from otAers. 
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DOMAIN: WORK AND LIFE SKILLS 
D»lly Living !. Consumer Skills 

Th« studeats will be atble to Identify consumer akllla that are 
iMad In dally living. ^ 

I. 

#!• The Cooaumer: The students will be aware of what a consumer Is 
and what he/she does/ 

The students are able to: 

/4cfine consumer, 
^(consumer: a person who buys or uses things.) 

list what a consumer does. 
* recognize themselves as consumers. . 
recognize family members as consumers. 

Dally Llvlnt^ ! School Relevancy ! 

The students will be able to identify the relevancy of school 
subject matter and the school experiences to community, hone, 
leisure, and'^ccupations. 



School Experiences: The students will be aware of the school 
academic and social experiences at their grade level. 

The students are able to: 

•list school social experiences they encounter at their ffrade 
levels. * ^ 

levels*^^^^ experiences Chey encounter at^thelr grade 

School Relates^ to Family: The students will be aware of How 
school academip and social experiences relate to the activities 
of family members in the home. 

The students aire able tof 



. ■ ■ ^ - ■ ■ 

list their family members. ^ r . 

■identify the activities of their family members. 

-'identify a hom^ actt^ty they engage In which uses school 
academic or social experiences. 

'Identify a home actlvltV an adult engages In which uses a 
school academic or social experience. 

i 

Task Responsibiiitv/ Emplovabilitv ; Dependency in Task Accomplishment 

The students will be able to recognize that others depend on'thea 
in helping perform a task and will be able to identify situationa 
in which people depend on each other to perform certain tasks. 



#1. Participation; The students will be aware of activities .in 
which they can participate. , , 

The students are able to : - * " 

'list those atit^-vites in which they can participate. 

'identify from examples those things they can do. / 

Task Responsibilitv/ EmplovabilitY : Value From Taska Well Done 

The students will be able to r,ecog^ize the value (personal 
rewards) which com^s firom a task weHf <lone. 

^- Ability To Accomplish Tasks! The students will be aware of tasks 
that they are able to accomplish. 
« 

The students are able to: 

'list those tasks that they are able to accomplish. 
"Identify from exdhples those things they can accomplish, 
•define reward, \ . , 



T— fc Raspon»lbllltv/ EmployabllltY t , Putrose and Stepa of a Taak 

\' " 

Tha atudenes.Wlll be able to recognize that tasks have a purpose 
and th*c 8te^8 iire,j£ollowdd In completing a task. 

> • . ' ' . » / 

I. Tasks; The students will be aware of tasks carried out by 
themseJLv/es. . 

The students are able to: 

•list those tasks that they carry out themgelves. 

'Identify from examples' those tasks they can carry out 
themselves. 

#2; Task Purpbse: The ^udents Will be-aWare of the purpose of 
those tasks carried^ out by themselves and others. 

, r 

Tlw atud^anta are able to: 

'racognlte the purposes of those tasks thsy can accoBpllsh.* 

'recognise 'from examples the purposes of those tasks othsrs 
accomplish. • _ £r ' 

The students will be able to recognise certain personal character- 
istics that are related to job fields. ' 

#1. Jobs:^ The students will be aware of various jobs. 
The students are able to: 

Upt several jobs performed In their conmunlty. 

""recognize that there are product-oriented and serylce- V 
/jrlented occupations. ' ' 

5 'identify Some product-oriented 'bccupatlons. 

* (product-oriented occupations: jobs In which workers make 
or repair things. ) 



\ 
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Identfify some service-oriented occupations. 
* (service-oriented occupations: Jobs in which workers* do 
things for us.) 



/ 



Work and Le^sute Environment ; Work and Leisure Activities 



the students will be ab'le to distinguish between work and leisure 
tliM^ activities. ' . 

I - ' 
#1. . Work ; ^e students will be aware of \jhat work means.' " 
The students are able to; 

*def Ihe work. ^ . \ ^ • 

'identify examples of wbrk^from situations {^resented to 
them,. ^ • 



2. Leisur^: The students Vtll be aware of what leisure means. 
The students are able to: 

define leisure (or free time). 

'identify examples of leisure from situations presented t^ 
them. 

3. Work Activities ; The students will be awai?e of , various work 
activities. ' ♦ ' 

The students are able to: 

'list work activities involving themselves. 

*list work activities performed by others. 

^- leisure Activities : The students \^ill be aware of various, 
lejtmire time activi-ties. 

' \ ■ . 

The stb^ents are able to: 

'list lei^^re activities involving themselves. 



list lei^re activities performed by others < 



Woric and I4el8ure Environment; Respect For Work Done Well 

Th« students will be able in recognize that respect^ due to others 
for^the coAtrlbutloris they nake In their various roles and when their 
work is well done'« regardless of Its nature. ' . 

• 

!• Woi:|^ Role s of Those- Around Them: The students, will be aware 
of :the work roles of people around them. ^ ■ 

The students are able to: 

•Identify various people with whom they are involved, 
•define wort role. 

•list work roles of peopi)^ around them. ' 
*(l.e. teachers, custodian, cook, etc.) - • 

\ ■ . ^ 

2* Wo rk Roles Purposes: The students will be aware that each work 
role has a purpose. * ' ^ 

The students are able to: 

•list the purposes of the work roles of the people around then, 
•list the purposes of their work roles as students. < 

I -. • , 

#3. Respect: The students will be aware of the meaning of respect. 
The students are able to: ^ 
•define respect. 

•recognize wa^ others show respect toward them, 
•recognize ways they may show respect toward others, 
•recognize situations in which respect Is, being given. 



Work mnd Leisure Environments ^ All People Work 

The students vlll.be able to recognlzd that all people periform 
Bomm type of work. \ I 

Work: ^ The students will be aware of what- work means. 
The students kre able to: 
f 'define work. — •/ 

Identify frofa situations presented to them exampleV^of work 



*2. Work Activities; The students wlll^bfe- aware of varloui^ \ , 
< work activities. • >^ 

The students are able to: , * 

r • , . - - • . » 

•lls^ various work activities. • / / ^ 



yllst wor^ act^.yl^les in which they are involved. 

/ d ' ( ' ' ^ . ' 

3- Family He mbers Worky The students will be aware that family . 
members Vork. , ' 

The student^s are able to: " ^ 

•identify the members pf their families. i / 

• I 

•identify the work that each f^ly member does! 

Work and Leisure ^Environments: Work Roles Change /Multiple Roles 

The students will be able to drepognize that work roles^may change 
during one's career or that a worker may have multipleroles 
at the s^me time. 



#1. Change: The students will be aware that change does take place 
throughout tfieir lives. 

■ ^ J 
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Thm students are able to: 

f 

* define change. 



* describe the changea that have and are taking place in tbelr 
lives. 



2« 4torker; The students ylll be aware of what a worker is. V 
Th^^students are able to: ^ ^ - ' ^ 

•define worker. sp . - ' 

*• identify workers from examples given to them. ' ^ 

^* Work and Leisure Environments: Interests and Aunties Relate to 
Job Clusters^ , ~ ' " 

The students will be able to recognize that there are £amilies 
<cluatera) of jobs which relate to one another and that one's 
. interests and abilities can relate to several Jobcf as a result.^ 

■■ , ; s 1^ " ' ' ■ 

1. JoWF s The students will be #wa|re of various Jobs. 

The students are able to: ^ JL 

^ ■ ■ . ^ J / 

•list several jobs performed in their community.' 

'2. Job Field s Relate: The students will be aware that some jpb 
fields relate to otheif job fields. 

^ The students are able to: - 

•recognize that there are product-oriented and service*^ 
oriented occupations. ^ ♦ , 

•identify some product-oriented occupations. 
* (product-oriented occupations: jobs in whith workers make 
or repair things*) 

•identify some service-oriented occupations. 
/ * (service-oriented occupations: jobs in which workers do 

things for us.) 
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*ll«t soiM Job fields that, are related (go togethefr) 
— *(i.e. doctors^-nuraest pai?k rang^- farmer » etc.) 




DOMAIN: / LIFE CAI^pKR PLAKNING 



Pinning Sklllls; Attitudes and Values Affect Decisi ons,. Actions/ ^ 
and Life Styles ' ^ : ^ r . 



Th^ students win be able>to recognize that attitudes and values \ 
Miffact decisions, actions; and life styles. ' 

Attitudes and Value^f ^ The students will be aware of w^t attitu46s 
iind Values are. ? 



The students are able to: 



* define attitude. ■ • ^ . 

* (attitude: a mood ojr feeling toward seething, usually in \ 
positive or negative t^rms.) - ^ \ 

^ 'define value. \ 

* (value: something that a person values is something that 
is very' Important to that person.) \ j 

#2. Everyone Has- Xttltudes and V^ues : The ^tuJents will be aware 
that attitudes and values exist for everyone. 

The students are able to: ^ 

'identify the attitudes of their. classmates on a partlcuiat \ 
^subject. , 7 

' (/ , ^ • - ' ' 

identify^ their own attitudes toward that subject. ' 

'identify the value placed on an ^object }^ their cll||^$inates/ 

'identify the values they themselves placit^ on ^haV Qbjec|. ^ 

• ■ ■ ' :\ ■ 

. 'Planning Skills? DecijPions Made By Self a^d Otfi^sY 



The students will be able to recognise thatJ they ipce decisions and 
that, their li^^s are influenced by decisions made by themselves and 
by others. 
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1. Decision-Making : The students will be aware of wh,at decision- 
'Baking means. , \ 

le, stiiclents are able to! 

' ' ' ' \ 

'define decision-making. . ^ . ^ * 

recognizer from examples declslqn-makltig situations. / 

^ f» - , ■) ' ^ 

#2* Everyone Makes decisions ; The students will be aware that 
everyone makes decisions. 

■ ■ . ' . ■ ■■> . ■ • . 

The students are able to: \ 

list decisions* that they make th^selves. 
list decisions that their parents make, 
list d^clslons^ thtft their teachers j make, 
list decisions that tjiddr classmates make. 



■ ^ 

ElannlQg Skill's^ ' Alt.6rnatlve -Beclslon-Matclttg^purses 

The students wlU be able to recogtiize t||fat there can b6 alternative 
declGilon-maklng courses, with differing consequences. 



V, 



#1. ' Beclslon-Maklng< The students will be aware of what decision- 
making means. 

*CThls ob;|ectlve Is the same as Goal-^, Objectlye #1.) 



The students^ are able to: , 

'define decision-making. \ 
'recogniz.e from examples declslon-makln^^ situations. 



Everyone Makes Decfsldila : The students will be aware that 
everyone makes declsrbns^ u 
*(Thls objective Is the same as GoaL B^/ Objective #2.^ 

The students are able to: ^ 
*llst declslpns that they make themselves. 



''llatVdeclslons that^thelr parents make. ^^^^ 
* list decisions that their teachers make. * , ( . 
*llst dectpions t^at t^ielr* classmates make. ' 

Planning Skills ; Planning vs^ Trial and Error . ' ' 

The 8tuden|s wlU be able to* r^gnlze ^hat "piatfelng" leads to a'liiot^ 
effective performance than defes chance dr the "trial and error" 
approach ^ to a task. ' 

■■(■>■ . . ■ ■ • ^ ; ■■ 



Planning Process ; The students will be aware of the planning 
process. 



The st^ents are able to; * 
"define the planning process • 

^ 'Identify /from situations presented to th-mWxampl«s of plannli^* 

J / . ' ^ ,^ .-^ 

2. Trial and Error ; The students will be aware" of l;he trla^Tland 
error approach to a tasK. J 

The students are able to: \ 

* define what Is meant by trial and error. 

** . • . * 

'Identify from slti|atlons presented to them examples pf the 
trial and, err^ approach to tasks.' 

Educ^on al fenvlronment : Demonstrating Effective Study and ' LeLrnlng 
Skills ~ T ^" 

. — - ' y 

The students will be able to demonstrate effective study and learning 
skills. 

Studyl and Learning Skills : The students will be aware of what 
constitutes effective study 'and learning skills. 



The students are able to: , 
. 'define skill. 

'recognize that reading and reading comprehension are effective 
study and leaming/skills. 

'recognize that vnriting is an effective study learning skill, 

* recognize that listening is an effective study and learning 
>^11. 

'recognize that attentlveness is an effective study and learning 
skill. 

'recognize that the ability to question Is an effective leamins 
skill. 



Educational Environment : , Using Listening and Speaking Skills ^ 

The students will be able to employ listening and speaking skills 
that allow for involvement in classroom discussions and activities. 

Listening Skills : The students will be aware of listening skills 
and how to use them in the classroom. 

The students are able to: j' 

'define listening (as opposed to^heaifing) . 

'recognize that attentiveaess is a prerequisite for listening^ 

'identify situations wtfere attentiveness occurs in the classroom. 

recognize that knowing when to listen and when to speak 
(timing) occurs in the classroom. 

'identify situations where knowing when to listen and when 
to speak (timing) occurs in the classroom. 

'recognize that listening for.thfe content of the speaker's 
message is a helpful skill. 
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, * identify situations where listerrtLng for the content qf 
the 8peaker*s"message occurs in th* classroom. 

'recognize that listening to remember is. a helpful skill, 

'identify situations where listening to remember occurs in ' 
the classroom. 

* ' ' ■ ■ 

Speaking Skills; The students will be aware of speaking skills 
,and how to^use them in the classroom. 

• The students arer able to: 

- ■. . ' 

'define speaking in relation to speaking skills. ' 
*(i.e. to express oneself, verbally rel4y a message, as 
opposed to babbling, etc.) 



'recognize that preliminary skills are necessary before actual 
verbalization^ 

*(i.e. raise their hands to get attention, wait until their 
turn to speak, reelponding when spoken to, etc.) 

identify situations in the classroom where these preliminary 
skills occur. 

'recognize that^speaking distinctly is a helpful skill. 

'identify situations in the classroom where speaking distinctly 
proves helpful. 

'recognize that speaking with an adequate voice level Is a 
helpful skill. 

*(i.e. not too loudly, not too softly.) 

'identifying situations in the classroom where an adequate * 
voice level proves helpful. 

'recognize that responding appropriately is a helpful speaking 

'Identtfy situations where responding appropriately occurs In 
the classroom. 

'recognize that contributing to the topic at hand is a helpful 
speaking skill. 

"identify situations where contributing to the topic hand 
occurs In the classroom. 
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G. Educatio nal Environmerit ; t Evaluating Ability, Progress and 
Methods of Improvement 

The atudents will be able to realistically, evaluate ability, 
.^TOgreBB^ and methdds of Improvement in various subject areas, 



Evaluation: T;he. students will be aware of various methods 
of evaluatibji. \ ' 

The stut^'ents are able to: ' ./ 

*4eflne evaluation. , - . 

'identify various w^ys of evaluating. 

'recognizi that evaluation takes place in their clasjproom. 
;tecognlze ways >t:hat^evaluation takes place in their classroom. 

Self understanding: Individual Abilities in^'xask Accomplishment 

The. students will be able to recognize how individual abilities 
^ aid in accomplishing different tasks. W ' * 

4 

#1. Abilities; The students will be aware of the abilities^of 

themselves and others. ' . 

The students are able to: 

'define ability ' - # 

*(ability; the pjQwer or skill to do. some special thing.) 

'identify abilities foun4 in classmates 

» ' ' ' * 

'identify abilities found in themselves. 

Self Understanding : Learning In Life .Situations 

The students will be able to recognize th^t learning occurs In 
all typesof life situations. 



1. Learning ; The students wH| b6 aware of what constitutes 
^ learning. 

The students are able to: ^ 

/• 

'define learning as being able to do anything they could not 
do before. 

'identify various learning sitautions. 

#2. Learning In Their Livens : The students will be ai^are that 
leamin^^alces place in their daily lives. ' * 

The students are able to: 

*l-ist learning situations that occur for them at school. 

listN^earnlng situations that occur for thepi at home. 

'list learning situations that occur in the comosunity. ' 



Self Understat^ding : Clafrifying and Expanding Interests and Cap- 
abilities ^ ^ ' ^ ^ ' 



The students wilj. be able to appreciate the value of clarifying 
and expanding their interests and capabilities. 



Interests > and Cap^ilities : The students will be aware bf their 
interests and capabilities.' 

The students are able to: 

define Interests. 



1 



^define capabilities. 

identify from examples those situations which involve 
interests/ t 

* identify from examples those situations which involve 
capabillt:t,es . 



OPPOBTinijTIES FOR RATING STUDENTS 

— ' "SJ" 

, How does one go about-rating a chilcTSBo his/her sfcills In^a given 

area? The following suggestions may be useful to the rater Ih develo^i^ 

opportunities for making decisions about rating students on Cdlapetencles.' 

Direct observation of tlie student under varied circumstances- mav^ ' 

' . . ' r . 

nell be the best source of ratings. Such* circumstances could Include 
the classroom, the playgr^Xmd, livichroom, hallway, and special classes . 
or programs. Watching the student in normal interaction in these settings 
could be supplemented by the provision of stories or fictitious situat^oi^s 
'that lend themselves to the performance of certain Competencies. 
Discussions can prove to be valuable as can oral or written tests and 
student self-ratings. / 

The first step, in getting ready to assess the children prior to 

y , , ■ ■ ■ ■ ' 

actually rating them is for THE RATER TO BECOME THOROUGHLY FAMIcLIAR 
WITH THE GOALS, DEVELOPMENTAL OBJECTIVES AND COMPETENCIES. It might be 
useful for the rater to develop his/her own performance indicators such 
as: "The student will choose ther^orrect definition of 'verbal response' 
from a list read by an exan Such performance indicators could be - 

put on a check List as describes below. . 

It could be helpf.ul for the rater to keep a notebook or log with 
notes on informal assessment of the stude^s' Career Education skills. 
A spiral or looseleaf notebook organized to suit the rater's needs wo.uld 
seem appropriate. 
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. A saiiipl^ ^"^h a log might be: 

1^13-79 

'J 

today g'tu was able to tell me how he helps his mother/ 
1-16^79 <s^ — . ' 



Stu shared his experience of going shopping with his mother In 
a Magic Circle g^up " today « 

1-17-79 

Stu chose pictures of five activities he does with his mother. 
Another useful method of keeping track of student sk^ll level might 
be through use of a skill check list such as the one that follows. 
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SAMPLE 



COMPREHENSIVE CAREER GUIDANCE 

COMPETENCY RATING SCALE 

Skill Check Sheet ) 

DevelopMri^l 'objective : The students wlli^be aware of the skills and * 

characteristics that make. up a friendship. * 

' _ a' 

-\ . . ■ ' ■ 

Performance Indicator .... Children's Initial, 



Shared ^ 


CD 


CL 


Pi 

\n 


UJ 




















/ 


















Took turns 




» 














■f- 






Encouraged another 








/ 
















Respected apot!her*s 
contribution 
























Compromised 


/ 






















Asked another to help 
or play * 


T 






y 
















Successfully solved a 
conflict with another 


1 






/ 
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EXAMPLES OF TEST SITUATIONS \ , 

•fee following section is- designed to aid the r^ter in determining 
ways of checking a student's skill on a Competency from the Competency 
Bating Scale^Sklll Level Criteria. inhere is an example given for^^each 
of the hehavioral terms used at the Knowle4ge level of learning.' The 
Competency statements are taken directly from ,the Skill Level Criteria. 
Coprpetency: - -define interpersonal relationships. 
Examples of ways^of testing: 

1. Ask the child to tell you what the" phrase means. 

2. Include the following questions on a test: 

Interpersonal relationships are how people act when they 
are together. T F 

Interpersonal relationships are thoughts you have when you 
are alon^. T F 

Interpersonal relationships are: 

^. thoughts 

b. feelings 

c. friendships 

d. games 

Competency: 'describe their relationships with their mothers. 
Examples of ways of testing: 

1. In a group setting, have children tell what their mothers 
do for them ^nd what they do for their mothers. 

2. Individually have children tell you nbnut w^-^ they and 
their mothers do together. 

3. Given a list of activities such u go shopping', 
help me when I am sick, bring me . chool ' c. , the child 
will say whicii activities are true i his/hot relationship 
with his/her mother. 



Competency: -identify interpersonal relationships with peers. 
Examples of ways of testing: 

♦ 

1. The child will name those people who are his/her friends, 
classmates, playroates, neighbors, fellow church, members, » 
fellow club members, people he/she helps, people who * 
help him/her. 

2. Given a box of pictures of all of his/her classmates, the 
student will sort them into some of the above categories. 



Con^etency: "know that sadness is a feeling. 



Examples of ways of testing: 

1. * When asked to name feelings, the child will include 

sadness as one. 

2. On a test, the child will correctly respond to the 
following questions: ; " 

a. Sadness is a feeling. T F 

b. One of the words I will say 'is not a feeling. 
Tell me which\word is not a feeling:,, 
-happiness \ J s 
-noise : • , 

■ -sadness 
-anger 

c. Complete the following sentence: 

Sadness is a (feeling) 

/ ^ d.* T will say some words. If a word is tha^ name of 

a feeling, draw a circle around it.- Circle the words 
that are feelings. 

*^joy, *mad, *sadness , frui *happy, finger, friend, 
*scared, big dog. ^ • ^ 

Nol?e: ^Indicates words to be circlerf^ 
Competency: "list various family roles. 



Examples of ways of testing: 



1. As part of a group discussion, hav^ children give the 
various roles of people In a family such as baby, cook,' 

■ house cleaner, dishwasher, helper, nurse, etc. 

2. Frofn a group of pictures depicting roles of family members 
have a child sort those that represent the lajles of his/her 
family; alternately, have the child - sort. the pictures for 
each family member. 

Competency: •recognize verbal responses. 

Examples of w^s of testing: ' " ^ ^ 

1. In a group setting, the child will give a signal or ±n 
some way indic^tf when someone is giving a verbar\(as 
opposed to a non-verbal) response. ' / 

^ / 

2. Listening to a story read by a teacher or peer, Ahe child 

will indicate when a verbal response is given ftfo another 
character in the story. 1^ " 

3. After giving a verbal response xJ> someone such as answering 
a question, asking a question ot making a comment, the child 
will indicate that he/sl^ has made a verbal response to 
someone . 





THE RATING SCALE: CHOOSING A DEGREE OF PROFICIENCY 

■> 

. 0 1 2 
•f- 1 J 



Minimum Functional Ma^atery 

> ^ ^ ^ Level Level Level 

Competency Competency Competency Competency 

OX 30% 60% 90% 



The rater has four ratings to chois^ from' when evaluating 
student performance of each Developmental Objective; The rater , 
shoul^ think of this scale as a continuum ranging /rom zero to 100 per- 
cent. Since the number of Compe^^encies vary from Objectiyfe to Objective, 
the number of C^etencies representing a specific percentage will also 
vary. An explanation of the meaning pf each rating is given below. 



NO COMPETENCY r obtain ^bis rating for a Developmental 

^-ve, ... i.. able to dli^nstrate skill in the 

Competencies stated for that Objective 



MINIMUM LEVEL COMPETENCY. -1- To obtain this rating ior t"he 
Developmental Objective, the student will be able t6 demonstrate- 
skill in only the most basic Competencies stated ^or that Objective, 
On a percentage basis, this wi)uld mean that the stui^ent is able to 
demonstrate skill In^at least 30% of the Competencies for the^"^ 
Objective being rated, 
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• — 'J^ 1^ • ^ ■ ^ ^ w.^i>c**-*.4 uUXO l.clCXll^ LUi. <i 

Developmental Objective, the student is able to demonstrate, 
skill In most o^ the Competencies stated/^or that Obje^ive'. 
On a percentage basis, this would meanf that the student- is 
able to demonstrate skill in at least 60% of* the Competencies 
for the Objective being rated. 

MASTERY tEVEL COMPETENCY -3- To obtain this ratlhg for a ' 
Developnjpnta], Objective, the student must demonstrate skill in 
most of the Competencies stated for ^he Objective. * On a ' 
percentage basist this would mean that the st;udent demonstrates f 
skill iry at least 90% 9f t:he Competences f or Vtie Ob'^ective^ 
bein^ rated. ^ *f ik 



Th^ rating i:iumber is selected as follows: 

a. Count the total number of Competencies for the Developmental 
Objective being rated. * 

b. Determine ihe number of these Competencies the child being 
rated shows skill in. ' ^ ^ 

c. D^^fet^^the child's number of Competencies by the total number ^ 
of Co^^^^ies to obtain the percentage. 

d. The number from the Rating Scale that is closest to. the percentage 
obtained above is the rating for that child on that Developmental 
Objective. 



T - total number of Compejercics for tljc Developmental Objective. 

^ Example: For the K-l^leVel, Interpersonal Effectiveness Domain, 

Goal A, Develo^me»tal Objective 2^ there are 12 Competenciet 

^ T = 12 ^ ^. . . . ■ 

^ S - the number of those Competencies in which the ctilld being rated 
shows dkill. * . 

)■ ,^ y 

Example: Kindergarten student has shbwn skill In- four of these 12 
^ Competencies. • > 

Joxjala.'. y S divided, by T = % - / • 

1^ = 33% a ratine of 1. • / 



U divided by 12 = 33% a rating of 1. 



THE RATING FORM . . ^ 

Please refer to a Cumulative Student Folder, Comprehensive Career 
Guidance, Competency Rating Scale as you* read this section, 

! 

The Cumulative Student Folder Is designed to follow the student 
throughout hls/Ker school career • The student's name ma^ be written on 
the folder t^. Otherwise, the folder is only identified as folfbws: 
/ * Cumulative .Student Folder 

•Comprehensive I3kreerv Guidance 

' / 

Competency- Ratting Scale 
T^e folder contains Competency Rat^g Scale Forms': these^are 
distinctive for K^l, 2-4, and 5-6 grade level groupings.. ^Each level 
of the Rating/^Scale contains places for rating each of the Developmental 
Objectives stated in the Competency Rating Scale Skill Le^el CrltfeHa 
- Tbese are preaented in their abbreviated f^rms. There Is a place 
beside each Developmental Objective to circle the rater's assessment 
of the child's .skill leWl for that ' Objective. The numbers represent 
the percentage of the Competencies for that Objective that the child 
can perform. (The reader i^ referred to the explanation of the Scale 
on the ^eceeding page.) There is a blank to the right of each Goal 
where the average of the ratings for the Objectives of that Goal may 
be written^ The average is obtained by summing the ratings and 
dividing by the number of Developrae^al Objectives. 
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Tha folder also contains the Developmental Profile., The Profile 
1^ comprised of a three page fold-out, a cover page containing 
identifying information and the three pages containing graphs for 
charting the child's average Coal rating at each grade level . K-6. 
Each page represents one of the Domains. The Developmental Profile 
Is assembled and designed to be used by all raters of the child through- 
out his/her grade school career. The identifying information an the 
cover includes the student's name, birthdat^, school name and location. 
There is space for thejppter's signature each^year and for the date 
of that year's rating. 

. In the section of this^anual devoted to directions for rating, the 
use of these forms will be specified with examples. ^ 



DUkECTlONS FDR RATING STUDENTS « ' 

This section of the manual explains In detail the mechanics of 

rating ;a student on Career Guidance Sklll6.> Examples of completed forms 
be found Immediately following these directions. 

Know the Criteria Skills ' The first step in beglnnln« to rate 

. . • stud6nts on the Career Guldaqce SklUs 

, ' is for the rater to* become THOROUGHLY 

FAMILIjftR with the Goals, Developmental 
Objectives, and Competencies for the 
, % ' child's level, K-rl, 2-4, or 5-6. 

It is import^t because the rater must 
be alert to the behaviors that show 
Skills to be rated as they pccy;- ln//» 
, informal situations, during discuss 

a" 0 

on test*, during written activities, , 
and in one-to-one interaction. between 
students*^ The rating- of a child should 

4 0 ■ 

not^be based on one incident alone. 
Several observations of skill in an 
area might be recorded in a log or 



on a check, sheet before the child is 

'i ^ ^ 
rated. 
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5 .4 



Tin* 



The process of rating,, that Is the 



awareness of the child's skills by 
the rater, will take several months 

* ■ ' ■ . ■< 

unless a prer^tl^g Is done,' The actual 
mar|f:ing of the rating sheets should not 
require' more than a day or two. 



Preratlng 



f'pstratlng 



In the case of preratlng, the iht^x 
will >not have more than a few 
weeks In which to obsei^re the children; 
the rating will be made on less In- 
formation than will a rating that 
occurs in the spring. ^ 

In the cas^ of the postratlng, the 
rater will have an entire school 
year In which observe the child. 



Filling out the Rating Form 



,1. As the rater sits dbwn to the 
act^l task of filling out the Rating 

Forms found In the Cumulative Student 

> * ■ 

Folder, the f(j^lli9wing materials 
will be needeS: 

logs notes, skill check sheets, the 



FllUi>g out the Rating 
V6ni| Gratlnued. 



child's Folder aiid^froxn It, the % ^ 
Rating Form fbr the appropriate level, 
K-1, 2-4, or >-6, the Developmental 
Profile, and the, /Skill Level Criteria 
for the appropriate grade level from 
the Rater's Manual. Other sundry Itl^ 
such as writing instruments :Ln more 
than bne^ieblor may Be needed. 

•;. 'nt ■ 

2.- Write the ^student 's name on the 
tab of the Cumulative Student' Folder 
If this Is the flrsr Rating for this"* 
student due to his or her being ifi 
Kindergarten or being transferred 
from a school where no Rating* was done. 



3. Remove the Competency Rating Scale Form 
f rom tjje Folder and clr^rle the appro- 
priate season found in the ppper^left- - 
hand corner of the Foife and the appro- 
prlate grade found in the upper right- . 
hand corner. Fill. In the student»s 
name and ybur name. At this point, 



PUliAg ovt th* Rating 



Skill Level Criteria from this 
Hanual. 



/ 



< 



4. Begin the Rating by referring io 
the ^11 Level Criteria and the first 
Goal under the 'Interpersonal Effectiveness 
Domain. Read the Goal, the first 
Developmental Objective, and the 
(^Competencies under l!t^ Reflect on 
the student* 8 behavior and refer to 
any notes yOa^ght h^ve in the log 
. on thks student's performance for this 
Developmental Objective Or specific 
Competencies under It. At the K-1 • ^ 

level, there are 12 Competencies under * 

■. J.- . 
the second Developmental Objective. 

ifi . . * ' 

If you feel the child has demonstrated 

skill in none of them, circle the zero 

fot rating of t^t Developmental 

Objective, , if the child has demonstrated 

^ skill in 4^f the Competencies, circle 

the one because five divided by 12 equals 

3^ which is a rating of one. If the 

child has demonstrated skill in 7 of the 
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niUng out th« 'Rating 
Ponit . Cgntlnuad t 



^ 



' " ■v. " . 



'.".7 



Competencies, circle the two because 7 
divided by 12 equal? 58Z which Is a 
rating of two.; If the child has shown 
skill In lb;,of .the Coiq>etencles»* circle 
the t^jree ^because 10 divided by 12» 
equals 85Z which Is a rating oC 3. 
Each Developmental Objective has a 
different number of Competencies so be 
certain you have the right total- number 
for determining. the child's rating for 
that Developmental Objective. 
A detailed descrlptiofT of this process 
may be found at the fend of the part of 

this section ^entitled THE RATING SCAL?: 
•^cii^SING A DEGREE OF PROFKlIENCY, page 46. 

5» Complete the next ObjectfVe Rating 

In ttte same manner. Then, to find the 
' I- ^ 

; averaga rating for that Goal, add the 

two Ratings ajid divide by^wo. Always 

© * ■ ■ 

divide by the number of Ratings that 

went into the sum; that ts the same 

as the number of Developmental Objectives 

for that Goal. ' ^ . ' < 
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FtlXlag out th« Bating 6. Continue In the same manner until 

Fom, Continued the child has been rated on all of 

theADeyelopmental Objectives for the 
^ Interpersonal Effectiveness Domain. 
At- that point, *lt Is necessary to find 
a Domain Average Rating for the child. 
To do this, sum the ratfngs of the 
Developmental Objectives, dlvldQ by - 
. the total number of Developmental 

-i * 

Objectives and rec^d-the Average D^m^ln 
Rating on the blank provided for It 
on the CoMetency Rating Scale Form. 
That is found at the end of the ratings 



for that^ Domain. The Average Domain 
Rating will be ^recorded on the Classroom 
Profile* llate the child on the other t;wo 
Domains the same way. 



7. It Is now time to transfer^ the . 
Rating to the Developmental Profile 
graphs- FlrQt, jflll out the Infor- ^ 
matlon on the cover sheet of tfie 
Developmental Profile,. This Includes 
the student's name, blrthd'ate, school 
and school district and location. Sign 



V 



Pilling out the Rating 
Poia, Conclude^ 



Classrooa Profile 



1 



the line beside the appropriate grade 
level and fill In the current date. 
In; the case of a preratlng and po0tratlng'» 
extra dates and slgnatjires may be crowded 
in. Locate the sheet for the Interper*'* 
'Sonal Effectiveness Domain^. Locate . 
the appropriate gr^^ level graph on that 
sheet. Piace, a dot on tihe In^rsectlng ^ 
lines of the Goal letter and the average 
Goal rating for that Goal on the chart. 
This Is obtained from the Competency " 
Rating Sc^e Form you just completed, ; Graph 
the other Domains^n the same way. 

The Classroom Profile m^y b^ used in 
two wps. It m^y be used at the end 
of the school year as the rater rafes 
the children. It may be used by ^ 
teacher In the fall as he or she makes 
yearly p^ans of a new class. It may be 
completed from the end of the year 
ratlngiS or from the preratlngs of the 
current year. 

The Average Domain Ratings J^or each 
student in the class are used for this 
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V 



CXiisMrooB* Prof 1 le 
Concliidad 



1 



HPT 



Profile. Several Classroom Profile J 
Charts- may be found in the Appendix 
of this Manual. 

Refer to the following page for ^trC^ 
exaii?)le partially completed Classroom 
Profile Chart. , 
To use the Profile, Complete the 
identifying information on the page. 
Each graph represent one of the three 
Domains : Interpersonal Effectiveness , 
Work and Life Skills, and Life Career 
Planning. Enter t;he children *s names. 



r 



in alphabetical order if you wish, 
on the blanks beside the graph. 
Place a dot at the intersection of the 
child's name and his or her Average^ Domain )| 
Rating ( 0 1 2 3) for each Domain. 
When all children's ratings have been 
recorded, draw lines connect^^ig^the 
dots for each Domain to give you a 
profile of your class' standing on 
the Career Guidance Skills by Domain. 
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COMPREHENSIVE CAREER GUIDANCE' ~^ ^ 



C(»fPBTBNCT RATING SCALE 



Classroom „Prof lie 



T««ch«r QrtxXfi^ /Vp T^^rki>r Year 77- 7g 



Date M:.y Jg^ / 



Student's Name 



DCMAIN 
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0 12 
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DOMAIN 
II 

0 12 3 



DObfAIN I 
DG^IN 
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INTERPERSONAL EFFECTIVENESS DOMAIN 
WO^ AND LIFE SKILLS D0>IA IN 
LIFE CAREER PLANNINcJ DOMAIN 
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DOMAIN 
lit' 

0 1 2 3 



6\ 



(Clrel«on«) 
Fall 



I 



J 

COMPITINCY RATINQ SCALE FORM 

InlMpartonal BffMtlvMMt Domain 



(CIrel* on*) 
Klndoroarton 



Klndoroai 
Cflrado D 

StudMit'a Nam* ^brttjfi. QnP Ripil Ratar £v-ftcig. C^ng. Tfetid^^iT' 

RMIrtgSoirio: 



0 



No 

Compotancy 
0% 



1 

1 

Minimum 
Loval 
Compaloncy 

30% 



^2 



Functional 

Compateney 
60% 



3 

— \ 

Maatary 

Laval 
Com'patancy 
90% 



DIraotlona: CIrcl* th* number of th* Rating of th* atudent's performanca ability fbr eaoh 
Objactiv*. Datarmino tho avaraga ability for a Goal by dividing tha aum of 
aeoroa by th* numbar of D*v*lopm*ntal Objaotlvaa. 



Rating Avarago 



A. Human Ralatlona Skllla : Bahavlor Affects Behavior 

1. Ihtarparaonal Relationships 

2. Reaponaes 

%r Humin Relatlona Skills: Friendships 
1. Friendship Characteristics 

C. Human R»l«tl on» Skills: Expreaalng Opinions and Beliefs 

^ ^ 

1. Reaponaes 

Human Relatlona Skllla : Acceptable Behavlora In Groupa 



1. Group SItuatlona 

2. Beliavlora That Help or Hinder 



r 



J- 



^» Balatlnp With Significant Othera: Competitiveness and Cooperat lveness 

1. Cooperatlveneaja 

2. Competitlveneaa 

Ralatlng With Significant Othera : Family Relatlonahlps 

1. Rolee of Family Members 

2. Family Rslatlonahlpa: Their Own 
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^ %, SllValldrtlon ; WorthwhllenMi 

1. DIstlhoulshIno Paotora 

2. FMltngs and CausM . 



M.. Stif Validation ; Control Ovr Salf and Envlronmant 
1. Affaofhjo Thlnga and Othars 

I. Salt Validation; Indlvldui^l DIHarances 
1. Paopla: Allka or DIffarant ' 
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002 3 



0 lg)3 ^'Q 
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Sixth Grade 



^ 3, 
2 



1 
0 



Year: 























t 


































1 















' A B C 0 E c Q .H 1/ 



USING THE RESULTS 
OF 
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USING' THE RESULTS OJ^^t RATING SCALE > ^ 

' \ ' ■ Z' 

The^Rating Scale and the process of rating ^^he children with ifc ( 
hav^ been thoroughly explained. You are now, no doubt, completely 
familiar with the Goals, Developmental Objectives, and Competencies listed 
in the Sk^ill Level Criteria, It is time to address the specific value 
and use of the results obtal^ througl) use of^ the Rating Scale. Your own 
familiarity with the Skill Level Criteria will suggest unique 



Lgue uses to you 



In your own situation. The following suggestions are meant otTty to 
supplement yours and to present broad uses that could be employed by whole 
schools, school districts, or states. 



/ 



Current and Immediate D^e of 
the Results \ 




Determine individual Student strengths 
and weaknesses in Career Guidanc^, 
Plan immediate curriculum changes for 
individual student. 

Determine the strengths and weaknesses 
of a classroom group in order to jblan 
curriculum adaptations to meet the needs 

of the group , 

Nfonitor individual and group ^progress . 



Future Use oT the ResuJr 



There are no standardized guidelines fpr 

'I 

the evaluation of students' incotporat ibn 

of circuT ^;iii(,lance concepts intd their 



-bj- 



ERIC 



\ 



Putur4 Use of the I lives. There are no set standards for 

* \ I 

^^sults. Continued ) mast^y. Thi/s^ld, leaves open the need 

f \ estaiblishing the levels that can 

"^Q^Hstlcally be expected of children' 
j various grade levels, of various 

ages, of various socio-economic 
stj^us, of various ability, etc/ 
CdBlentjious use ^^h% Rating Scale 
can provide empirically based expectancies 
^ developmental stages in career education 

^ . concepts, use a sound basis forfeiie 

sequencing and modif icattpn of t1ie 
curriculum, and a basis tpr determining 
the methods of judging of^ student mastery. 
For example, some decision needs to be 

made regarding the use of the objectives 

V. ) '^^ 

stated by developmental level; should 

a^l be taught to all grades in that 

developmental level or should they be 

f specified to be taught at specific 

^ ' grade levels. 

■ 

' ^ Guidance Department or Curriculum 

Director in the school system may want to 



K 

-64- 



Future Use of the systematically gather the results of 

Resu4.ti, Concluded the Rating Scale In order to assess needs 

V ^ opstudents at different levels and 

to establish school-wide expectancies 
' i students In career guidance concept^. 



The Competency Rating Scale provides a set of guldellnesVor the In- 
fusion of career guidance concepts into the school curriculum. It can only 
be as effective as those who use it allow it to be. It will be ineffective 
If merely regarded as an exercise with the results t^idden in filing cabinets 
^rom April to April. It can be very effective if used tt/individualize 
Instruction, enrich classroom activities, enhance interpersonal, work. 
And life skills for both teacher and students and to bring iht^ focus the 
idea that education is more than the three r's. The Rating Scale can 
be an exciting new tool in the ha^s of educators who wish to grow and see 
their students become more effective people. 



APPENDIX 




tlQMPETENCY j^TIlip SCALE 
Cross-Reference Chart 



frhe fol^wlng chart presents a cross-reference of the original Georgia ^ 
goal masslflcatlon with the goal classif icati^ is used in the Com- 

prehensive Career Guidance Program. Under the faeorgla Goal Classification 
System column below, the numbered goals are those used by the Georgia 
Statewide Testing Program (Georgia Criterion-Referenced Tests). The l.ettered 
goals are those that were added by the Comprehensive Career Guidance Project. 



Domain 



( 



Goal Classification System 



Georgia Goal dUfsslf Icatlon 
System 
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* COMPi^HENSTVE CAREER GUIDANCE 
COMPETENCY RATING SCALE 



Overview Chart 
Kindergarten - Sixth Grade 







Deve lopmen t a 1 
Level 


i 


2 -A 


5-6 


^ Interpersonal 
Ef f eStlveness ' 
Domain 


r9 Goals 

V4 ObjectiveB 

76 tlxppetencies 


9 Goals 
17 Objectives 
97 Competencies 


9 Goals 
18 Objectives 
101 Competencies 


Work and Life 
Skills Domain^ 


li^^GoaTs 
^2 Objectives 
— 55 Competencies 


llc^als 
J 27 Objectives 
75 Competencies 


11 Goals 

17 Objectives 

59 Competencies 


Life Career'^ 
Planning / 
. Domain i 

^— J — 


10 Goals 

16 Objectives 

64 Competencies 


10 Goals 
22 Objectives 
121 Competencies 


10 Goals \ 
17 Objectives 
\116 Competencies 


Developmental 
Level Totals 


30 Goals 
52 Objectives 
205 Competencies 


30 Goals 

66 Objectives 

293 Competencies 

.7 


30 Goals 
52 Objectives 
27.6 Competencies 



I 



Total: 30 Goals * 170 Objectives * 774 Competencies 



COMPREHENSIVE CAREER (IjuIDANCE ^ 
GOALS AND DEVELbPMENT;AL OBJECTIVES 
OVERVIEW 
KINDERGARTEN THROUGH SIXTH GRADE 

DOMAIN: -JN^^ERSONAL EFFECTIVENESS 

A. The students will be able A recognize that their behavior^ toward 
others affects other's behavior toward them. 

K-i: 1. The students will be aware of the various interpersonal 
relationships In their lives. 

^. The students will be awarej of the different tyijLs of 

, responses they use In Interpersonal relationships. 

\ 

2-4: 1. The students will understand the different types of 

^ responses tVy use In Interpersonal relationships. 



2. The( students will be aware of how the actions of others 
affei&t their behavior. V.. 



5-6: 



L. The students will be aware of how their actions affect 
the behavipr of others. 

' \ 

2. The students will be aware of the relationship between 
^actions and responses. 
# 

B. The students will be able to demonstrate an understanding of the process 
of making and keeping f rien>!^j^hlps. 

K-1: 1.. The students will be aware of the skills and characteristics 
\ that make up a friendship 

'Xa ■ * 

2-4: 1. The students will understand what skills and characteristics 
niake up a friendship. \ 

/ J 

. The students will be aware of the process of making and 
and keeping friendships. 



5-6; 



The students will understand th< process fi^f making and 
keeping friendships. j 

: \ 
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2. The students will evaluate the effectiveness of their 
I own friendship skills. 

The students will be able to denujnstrate an awareness of th^ 
varlbys methods of expressing their opinions and beliefs. 

K-1: 1., The students wHl be aware of different types of r46|jfenses 

2-4: . 1. The students will be aware of what constitutes an opinion, 
a belief, and a fact. |r» 

* 2. The students will be aware ^hat all people have 

opinions and beliefs. 

3. The students will be aware of the various methods of 
expressing opinions and beliefs. 

5-6: 1. The students wllj. understand the various methods of 
expressing opinions and beliefs. « 

2. The students will evaluate their own methods of expresslne 
opinions and beliefs. * 

The students will be able to identify socially acceptable behaviors 
occurlng in a group situation. 



K-1: 1. The s.tudents will be aware of various group slt^uations 
2 



5> 

2-4: 



5-6; 



The students will be aware of those 'behaviors t/hat help 
or hinder group cooperation atid effectiveness. 

The students will understand those^ehaviorg that help 
or hinder group cooperation and effectiveness. 

The studeots will be awarel that Xhqe^ behaviors which helfl' 
the groups to function incliide observing the rights of self^ 
and others. ^ * 6 » sexr 

The students wi^l understand the relationship between the 
rights of^self and the rights of others in group situations. 

The stildents will be aware of the characteristic behavit>r 
patterns (rolis) that develop as a part of group' interaction. 

The students will be aware of their own behaviors in group 
interactions. b-^^^f 
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i The students will be able to recognize the effects of competitiveness 
and copperatlveness with both peers and adults. 

1. The students will be aware of what constitutes cooperativeness. 

2. The students will be aware of what constitu't>e competltllteness 
2-4: 1; The students will be aware of the results of oboperatlveness. 



The students will be" awate of the results of coii5>etitlvene8s. 



5-6: 1. The students will understand the effects of their 
cooperativeness with both peers and adults, 

2. The student^ «rlll understand irhe effects of their com- 
petitiveness with both peers and adults. 

3. The students will be, aware of the dif f erences^d similarities 
between competitiveness and cooperativeness. " 

The students will be able to recognize the value and process of 
establishing an effective relationship with their fammes. 

K-1: 1. The students will be aware of the roles of^Rh member 
• of their faVlles. 

2. The students will be aware of their family relationships. 

2-4: 1. The students will be aware of the process of establishing 
effective family relationships./ ♦ 

5-6: 1. The students will understand the process of establishing 
effective family relationships. 

2. The students will be aware of the results that come from 
having effective family relationships. 

The students wllf b^ able to (achieve feelings of worthwhileness. \ 

K-1: 1. The students wUl b^ aware of factors that distinguish A 
self from others. > - -i^ ^ " 

2. The students will be aw^^e of fdfelings ancC th^ causes . 

2-4: 1. The student^ will be aWare^ of, the activities they perform 
that make them feel wortliWhlle. / ' 

« ' 

V / 
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2. The students will be aware ofN personal characteristics \ 
that make them fee\ worthwhile. 

V 

5-6: 1. The students will be aware of methods of attaining feelings 
of worthwhileness in relation to other people. 

2. The students will understand their own feelings of 
^ worthwhileness. 

H. The students will be^able to recognize that they can exercise some 
control over themselves and their environment, S 

K-1: 1. The students .will be aware that they affect things and 
others arojind them, 

2-4: 1. The students will be aware of situations where they have 

some control over themselves. * 



The students will be aware of situations where they haVe ^ 
some control over their environment. 



: ) 



5-6: 



t ; 

V 



L. The students will be aware of factors Involved In the 
process of controlling themselves and^thelr e^viroi^i|ent . 

I. The students will be able to "demonstrate an understanjklng that all 

indlvHuals, Including themselves, have .different anJ^arylng personal 
.characteristics, and abilities which distinguish th^tfrbnv t>ne another 
and th^t certain of these characteristics and ablJm.e8 may chanefe 
from time to time. 

Al: 1. The students will be aware of ways that people are llke\ / 
andT^r different from them. . T 

2-»«yi. The students will be aware o# charajcteristic behavior" 

\T patterns and abilities in other individuals .and In selffl 
( \ ^ 

5-6:^, a. The students will understand about chmiges that OKCur in - \' 

. characteristic behaviors and abilltft^Tof se{i and/or ' 

( \ ) others pver tlme^ 




DOMAIN: . WORK AND LIFE SKILLS 



^The students will be abfe to Identify conswWkllls that a 
in dally living. N;: ' ^ 




re used 



K-1: 1. students will be aware of what a consumer Is and ' 

what he/^ie does. V 

' / 

2-4: 1. The students wfll aware of the consumer skills that thev 
use in their own dally living. 

5-6: 1.. Th^st^dents will understand the vir>imjs consumer "skills ^ 
th>t are used and needed.by different consumer groups.' \ V 



The 8t>4tents will be able to Identify the relevancy of school suMect 
matter and.other school experiences to community, home, leisure 
and occupations. * 



1. 



2-4; 



5-6: 



The students will be aware of the school academic and 
social experiences at their grade level. 

The students will be aware of hoyi schotTf^cademic and 
social experiences relate to the act^d^ities of faml],y 
members in the home. \ 

The students will be aware' of ^he school academic and 
social experiences at their gfade levfel. 

The sti^ents^wlll understahd*how schojl academic and 
social experiences relate to the rcsle^ of citizen in the 
community. 

The students will be aware of the school academic knd ' 
social areas at their grader level. , 

'. > 

The student^ will understand how school academjLc an/"social 
areas relaCe to the rolp of unT-L-<>T- t-u^ 4„i. 



areas^^^rel^Jfe to the rqle of wo^rker on the joJ^< 

The students will un/erstand how, school academic and • 
social areas relate to the leisure participant."* 

I^'Vi";^?^""^ "i^^ ab/e to,. recognize th/others depend on them , 
In , helping perf oj^^^ - t^sk- a^^^ be ah^^^to identify sltu^lons iV 

-whtchf ^ople depend on each other to perform certain tasks. 

The students will be aware of activities in which they 
V' can participate. ) • 

■he students will, be aware of activities in which others 
need their help. 



V 



2-4: 
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5-6: 1. The students will understand situations where people are 
dependent upon each other to accomplish a task* 

The students will be able to recognize the value (personal rewards)' 
Which comes from a task well done. ^ 



K-1: 



LrK)e 



The students wiir/T)e aware of tasks that they are able to 
accomplish. ;^ ^ . \ 



2^4: 1. Of the |asks they are able to accomplish, the students will 

^1. 



5-6/: 




be aware of those they do we 

The students will aware of tlieir personal c^riterlaJEor 
^successful task accotepXishment . \^ ' ♦ ' 

1. The students will understand the personal rewards availabre 
when a 'task is done welL, , \J 

The stud^ts wlll'^e ab],e to recognize that tasks hif^e a purpose and 
that steps are ^followeja^dji completing a t^sk. 

1. The. ■ 




1^1: 



2-4r 



s wi% be aware of tasks carried out by tliemselvesJ 
2^ Ther' students will be aware of the purpoi^e of those ta&ks ~ 



ied out by themselves an^ 

students wJ 
othe|6. ( 



exs. 



The students vlH b»e 
and 

2. The students w^l under 
out by themselve^ and o 



5-6: 




sks\ cabled out by th^nfaelves- 
tse lof thi^e tasli;^ carried 



The students w4ll be 
' accomplishment. 

1. The students 
steps 1 



processes Iji task 



ro^esaes an^ the 




The students will be able to recognize certain 'personal characteristics 



that^re related to job Melds-, 



K-1: 



1. The students will be ao^re of various Jobs 

vi, ^ \ ■ 



2-4: 1^ The students will be aware of variou^^fob categories. 

2.. The students will be'aware of various persopaJL characterl 



3. ' The s^dfents will be^ aware of how some, personal- characteristics 
can relate to job fields. j^/ * 

5^6: U. The student 3 ji^lll understand how some persorial characteristics " 
^ relate tf job fields. ^ . V 

*^ \ I • . 

. students will be aware of .fhe Importance* of thji relatlpiwhlp'' 

^ between personal characteristics and job chol^."^ ^ 

The stud^ts will be able ^o distinguish between jwork and leisure time ^ 
activities. / ' ^ V ^ ; 

K-1: 1. The siiudehts will- be'' aware of whajr-^work u^^^ ' ' ' 

2. The stuc^ts will be aware of what leisure^- means-. i \. *^ 

3. The students ^wilT be aware of varlousNirork actiyltles. 

4. The stiitients^^rlll be aware of various -leisure ^me activities. 
2-4: 1. The stu^nt4 Will understand t^e difference between >^ork 



1 



and leisures 

The students^ will be aware of various work ^roles. \ 
The students will be aware of .various leisure Voles.' 



4. Th^ stucfents wlllNbe aware of how^ their work atid leisure 
tlme^actlvltleft haV^Aare/alW will change. 

5^6: 1. The students wil4 understand! the similarities and 

^ differences betw^n' work and leisure tim^ activities. 
' ' * • * \ . V ■ ■ ]• " 

The students vrfll be able to recognize that respect ±& diie to others^ 
for the cop^rilbutions they make in their various roles and when their 
work is well done,: .regardless of its nature. . ? , . 

lyj The students will^be aware qf the work role« of people 
^ |iaround them. ^ ^ . ' 

^ 2. The students will be aware that^eacK work role Was a purpose. 

3>, The student s^ill^i^>^w^e of the meaning, of jespect. 

2r4i' lA ^he- students will be..aware of the purposes of various 4^rk^ 
\^ roles. T , . . ^ .^^^^^ 



' ^2. The students will understand the effects of quality work. 

^ ^ 3. The students will be aware that respect is due btherc( Ear 
work that 1^ well done. - a ^ / 

5-6: 1. The students will understand the purpose! of vJfioua work'' 
roles. ^ > . ^ 

' <» 

2. The students will understand that respect is due to others 

work that is well done, regardless of the nature of that 
work. i 

I. T^ students will be able to recQgnize that all people perform some 

type of work. ^ 

J- ■ ^ 

K-1: 1. The students will be aware of what^work means. 

2. The students? will be aware of various work activities. - 

3* The students* will be ^are that family "memlJers work. ^ 

2-4: 1. The students will understand^A/hat work meiins. 

2. The students will he aware of how they and other students 

/\\J^prk. \ ■ K V . . . ' * 

5-6: 1.^ /The students will understand various work roles and activities 
performed by others. , : ^ ^ 

. . ■ ■ ' ^ ^ . 

J. The^ students will be a\le to recognizee that work roles may change during 
one's career or that a worker may have multiple roles at the same fime. 
' ' ' J ' ■ . • ^ 

K-1: 1. The students will be aware that change does take place 
throughout their lives. 



ghc 

<v|^ students will be aware of what a worker is. 

5 ^- '^^^ students will be aware of what a '*work role" means. 

. . 2. The students will Be aware of what constitutes a career. ^ 

3. The students will be aware that a q^ange in work roles can 
take place during one'g career. ^* /* * 



5-6: 1. The students will underfetancj various^ ^fcrk roles, and 
activities performed by Others. ^ - <^ 



2. The students will be aware that a worker may have multiple 
roles at the same time. 

• * 

The students will be able to recognize that there are families 
(clusters) of jo^s which relate to one another and that one's Interest 
and abilities can relate to several jobs as a result. 



K-1: 



1. thte students will be aware of varfous jobs. ^ 

2. The students will be aware that some job fields relate to 
other job fields. 

2-4: 1. The students will be aware of various job Clusters. ^ 

2. The students will understand that some jobs relate to other 
jobs. 

r ■ - , i . 

3. TheSstudents will be aware of how interests and abilities 
relate to job clusters. 

5-6: 1. The studenjtS_^^ll understand how interests and abilities ^ 
relate to job^lusters. 



2. 



The students wlli aware that interests and abilities 
can relate to several jobs. v 



DOMAIN: LIFE CAREER PLANNING 



The students will be able to recognize that attitudes and values 
affect decisions, action^, and life styles. 

stufients wi^l be aware of what attitudes and valuer 
are. . 



2; • The students will be aware that attitudes and values exist 
for everyone. ' 

^-A: 1. The students will understand what attitudes and values, are. 

2. Tfip students' will understand that: attitudes and values 
exist for everyone. 



The students will be Jaware of hbw attftudes and values 
, affect decisions .and actions; 



5-6: 1. The etudenfs will be §ware of various life styles, 

2/ The students will be aware of how attitudes and values 
affect decisions and life styles, 

The atudents'wlll be able to recognize thit they make decisions and 
that their lives are Influenced by decisions made by themselves axM 
by others. 

K-l: 1. The students will Be aware of what decision-making means. 

2, The students will be awSre that everyone makes decisions. 

2-4: 1. The students will be aware of the decision-making process. 

2. The students will be aware of how their lives -are Influenced 
by the decisions they lince. 

5-6: 1. The students will be aware of how their lives have-been 
are and will be ffifluenced by the decisions they make. 

2. The students will be aware of how their lives are Influenced 
V by decisions made -by others. . 

The students will ^ able to recognize that there An he ^tematlve 
decision-making courses, wl€h differing consequencesV- ^ 

K-l: 1. The students wlll^ be aware of what decision-making means. 

'* ■ 

2. The students will be aware that everyone makes decisions.; - 

1. The studentis will be aware hf the decision-making process. 

2. The students will bi' aware of the relationship between 
^ decisions and cdnsequences. 

5-6: 1. The, students will undeifstand the relationship between 
alternative decision-making courses and .consequences. 

2.' The students will unde'rstanjj about the choices within 

dfeclslon-maklng courses and their differing boi^sequences. 

^^i^ ^° recognize that "planning" leads to more 
to 8 "Ik *=hance or "trial and error" approach 

\ ^ ' -""-^ ■ . , ; 
K-l: .1. The students will be aware of the planning process. 



2. The students will be aware of the trial and error approach 
to a task. , 

2-4: 1. The st^udents will understand the planning process. 

2. The students will \inderstand the trial and error approach 
to a task. \- / ' ^ ■ 

3. The studewts will understand the similarities and differences 
between the planning process and the trial and error process 
in task accomplishfltent . _ 

5-6: 1. The students will understand that the planning process Is 

a more effective approach fpr task accompll'shment than trial 
and error. 

The students will be able to demonstrate effective study and learning 

7 • 

K-l: 1. The students will be aware of what constitutes effective 
y study and learning skl.y.s. 

2-4: }; The student^ will itaderstand what constitutes effective 
study and^eamlng skills.'' 

2. The studiits will understand how, their effective study skills 
apply In a study situation. 

5-6.: 1. < The students will be aware of how their effective study 
skills combine to form a studyi/system. 

2. The, students will understand the Importance of developing - 
their own effective study system. ' ' 

The students will be able to employ listening and speaking skills ' 
that allow for involvement in classroom discussions and activities. 

K-l: 1. The students will be aware of listening skills and how to 
use them in the classroom. / 

2. The students Will be aware of speaking skills and how to 
use them in the classroom. 



2-4: 



The students will understand listening skills and how to r 
use them in the classroom 



2. The students will understand speaking skills and how to 
use them In the classroom. 

.5^6: . I. The students will understand the applications of listening 
skills and how to use them In the classroom. 

* , 2. The students will understand the applications of speaking 
skills and how to use them In the classroom. ' 

The students will be able to realistically evaluate ability, progress, 
and methods of improvement in various subject areas. 

K-1: 1. The student^ J!tll be aware of various methods of 
evaluation. 



Zt^: 1. The students will undersftand various methods of evaluation. 

2. ^he students will beA^ware of^ ^ajrlous methods of Improvement 
In subject area^, \ ' y 



5-6: 1. The students wlB^itvderstand how td apply various methods of 
evaluation In determining abllif.ty, progr|fes, and the 
effectiveness of methods of Improvement various subject 
areas. - ^ 

The students will be able to recognize how Individual abilities aid 
In accomplishing dlffererti tasks. - . 

K-1: 1. The students will be aware of the abilities of themselves 
and bfWers. ^ 

2-:4: 1. The students will |>p3aware of the development of abilities . - 

. In, .themselygs and otpe^s. 

2. The students will beMware of how the abilities of themselves 
and others can contribute to the success of dally rolitlne. 

5-6:" 1. The students will understaifd how Individual ability differences 
contribute to the completloH.^^^£^speclf Ic tasks, / 

The students will be able to recognize 'that, learning occurs In all- 
types of life situa prions. \V e 

K-1: 1. The students will be aware of |^h^t constitutes learning. 

2, ^The students ^^ll-l be awar^ that i^i^rnlng takes pl^ce In their 
dally lives. v * . 



2-4: 1. The students will be aware of the various methods of 
learning. 

2. The students will understand about various situations l^thel 
own lives where learning takes place by different methods, j 

5-6: 1. The students will understand the learning process. 

*. . » • 

2. The students will be aware of the learning that takes 
^ place In the life situations of others. 

J. The students will be able to appreciate the value of clarlfylng*and 
expanding their Interests and capabilities. 

(■ K-1: 1. The students will be ^are of their Interests and 
^ papabllltles. " ^ 

^^Z^* : ^; students will be aware of factors that Influence 

* ; '/ interests and C4pabllltles. 

2. ^The students will be aware that inXerests and capabilities 
can change.; * 

5-6: 1. Jive students will be ^jgaijjB of how interests and capabilities 
bet expanded. v 

'^'• ^ ' / ^ vA|> . " . ' 

2. TJtie students will beware of the "consequences of expanding 
Interests and capabilities. 



■i 
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COMPETENCY RATING SCALE 
Classroom Profile 



Teacher 



Year 



Date 



Student's Name 

y 



DOMAIN 
I ^ 




DOMAIN 
II 



0 1 2 3. 0 12 3 



DOMAIN 
III 

0 12 3 



DOMAIN I 
D(kAlN II " - 
OaMAIN 1-11^ - 



INTERPERSONAL EFFECTIV-EXESS DOMAIN 
WORK AND . LIFE SKILLS DO>IAIN 
LIFE CARHEER PLANNING DOMAIN * 
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COMPETENCY RATING SCALE 
Classroom Pr6flle 



Teacher 



Year 



Date 



1. 



2. 



3. 



5. 



6. 



7. 



8. 



9. 



10. 



11. 



12. 



13. 



14. 



15. 



16. 



17. 



18. 



,19. 



20. 



21, 



22. 



23. 



24. 



25. 



26. 



27. 



28. 



29. 



30. 



Student's Name 



DOMAIN I 
DOMAIN II , - 
DOMAIN III - 



DOMAIN DOMAIN 
I II 

0 12 3 ^% 1 2 3 



INTERPERSONAL EFFECT IVENl 
WORK AND LIFE SKILLS DOMAIN 
lJfe i:AREER PLANNING DOMAIN 




DOMAIN 
III 

0 1^3 



mmmm 
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Domain-" 



COMPREHENSIVE CAREER fkllDANCE 
COMPETENCY fIaTING SCALE 
Classroom Profile 



Teacher 



1. 



2. 



6. 



7. 



8. 



9. 



10. 



11. 



12. 



13. 



14. 



15. 



16. 



17. 



18. 



19. 



20. 



21. 



22, 



23. 



24. 



Student's Name 



25. 



26. 



27. 



28. 



2.9. 



30. 



Year 



Date' 



D(H)[AIN 

I 



DOMAyi 

11 



0 12 3 ' 0 12 3 



51 



- 
















































/ 




























i 





































































































































































DOMAIN 
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0*1 2 
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DOMAIN I 
DOMAIN II 



INTERPERSONAL EFFECTIVENESS DOMAIN ^ 
WORK AND LIFE SKILLS DOMAIN ^ 



DOrtAIN III LIFE CAREER PLANNING DOMAIN 
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Dlrikmeyer, p., & McKaj^^p. Raising ^ Responsible Child . New York:. Simon 
and Schuster, 1973.- ^ 
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Ellis, A., & Harper, R.A. A Guide to Rational Living . Hollywood, CA: 
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3f-4: • 1. The students will; be aware 6f the various methdds of 

• • .2.* the ^tu^ents will under sltand about yari<)u^ ihelr 

• • ; . , : <^ }^^^^ Wherfr learning! takes place by different methods. ^ 

5-6:. - 1; The. stddetifcsr wll]^ underst^and the leaiacj^Lng^ 

2. The^stu^ats will be aware of the^learnli^g^ that takes 

• i > » ^ \.'Place' In the life jsltuatlonl^ of others^ " * ' , r 

JThe students wlll.|t^ attle to apprecl,ate.ihe yatiie of clarifyljxg.and; 
expanding- their Interests and capabilities.?^ f: 

.1-^ The students will be jawaxf If^f their Interests and ' • - 

\ ' ^capabilities ^ 



2-;^ .^fif The st^jdents wlM^^bfe aware 

V >t^erefet8, and capabilities. y> ^ v ' ♦ < 

2. J Thfr students wllj be, aj^ej;th*t ;int^^^^ capabilities 
can change. * ^ i» ^ ' » • 

5-6: 1. '/The* students will be awarer of -haw inte):^Ws tod^ capabilities^ 
• catn b^^'^expkpded. ' \ V ' ^ 

2. The students will be' awarCof the consequences of expatidlpg 
^ Intere'sts' and capabilities. ^ . < . S' " ' 
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COMPREHENSIVE jCAREER GU^^ANCE 

COMPETENCY RATING SCALE. 
•"•V Classroom Profile 
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Year 
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COMPREHEtlSIVE CAREER GUIDANCE 
COMPETENCY RATING SCALE 
Classroom Profile 



Teacher 



Year 



Date 



Student's JKSrae 



DOMAIN 
1 





0 1 2 
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Year 



Date 



1. 



2. 



5. 



6.^ 



9: 



lOi 
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13. 



1^. 



15. 



:17. 



18. 
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20. 
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22. 



23. 
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25. 



26. 



27. 



28. 



29. 



30. 
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